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5A. For What Purpose/s Education?*

0. Pre-Introduction and Introduction


To the fullest extent possible, let us suspend both all our notions of what education is and into which conventional moulds society has cast its institutionalized presence. In this clearing, as a citizen acting on the behalf of others, let us re-imagine the primary purposes of education, presuming, at the very least, that education can rightly have more than one purpose. Moreover, despite this denial of a vision that one size should fit the needs of all people, given that everyone has different aptitudes and operates at different speeds in their uptake of novel ideas and new ways of doing things, still, let me also propose a working, provisional meta-definition for an idealized vision of the overall role of education in its broadest consideration. Then, in the light of a series of rhetorical manoeuvres, let us refine and redefine this vision of a possible, virtual consensus in this regard. Asking, e.g., if education is necessary then for what range of purposes? If education should commence from the moment we are born, and continue ever after, for so it seems that is necessary in a society subjected to rapidly changing forms of technology, just how should its various stages and transitions be re(-)conceived,
 be both re(-)negotiated and re(-)enacted? Then, if universities, e.g., have become ‘factories for the vocational aspirations of the marketplace’ should not the world of business also play and pay its fair share of this overlooked cost-benefit equation? Or, if democratic society, as a whole, benefits from having a better educated populace then why not guarantee free education for all its citizens on all stages of this progression towards continually augmented levels of education? In the course of such reflections, we must also wonder to what extent old institutions must be also refitted out with new approaches in order to be rendered more fit for purpose on the understanding that a starting from scratch would render such a ‘revolution’ as but one more disastrous experiment and where the better way forward would be through incremental forms of ‘evolution’ in order to eventually achieve such visionary goals? Indeed, through such necessity, working with what we already have to hand. That, into this maelstrom of re(-)formulated intent and mixed purposes, let us dare to venture forth in the hope that a clarification of such ideals, thematized through earnest debate and dissemination, might just find a real consensus in this world at large that oversees the delivery of a far-sighted process of education that better serves us, throughout the entirety of our lives, both communally and individually?!
 (0)

Education is a necessity for without its embrace societies would cease to be civilized. That through the ensuing loss of the civil organization and supervision of our collective efforts billions of people would soon be dead through hunger and disease, through civil disturbances and warfare! Therefore, education must be regarded as a necessity given that it counters the formation of a calamitous series of such inevitable prospects. In a basic sense, education also guarantees both a collective and personal range of miscellaneous freedoms for without such ‘capital’, without the ongoing ‘investment’ of such pre-conditional cooperation through(-)others, arrived at through continually re(-)negotiated forms of arbitration, there could be no enactment of those freedoms. In light of such a preconditional necessity, for the existence of this form of capital, arrived at through the requisite forms of social and personal investment, let me propose as a working, provisional meta-definition the following:

That, as education is a necessity, it should be afforded to all the citizens of a suitable political entity in such a manner so as to maximize, through continually re(-)negotiated acts of arbitration, the ensuing collective and individual expansion of the freedoms of those same citizens (and, that such a process can also be used to strengthen political relations between political entities by also being extended to those invited persons that live beyond the geographical boundaries of that political entity in question, and v.v!).
 (1)
That sense of a meta-definition accepted, we must then re-imagine its purposes and how those objectives might be better met, albeit, as noted, in and through processes of evolution rather than revolution. In this regard, let us imaginatively define these essential objectives, preferably, from the ‘impossible’ perspective of the ‘hypothetical citizen’ whilst also recognizing that, although each and every citizen is unique, still, as a person in society, we are co-defined through the commonality of both our personal ambitions and social aspiration which, to achieve any degree of mutual success, must be mediated through those processes of negotiated arbitration.
 (2)

Having defined a set of essential-like purposes operating behind this concept of ‘education’ let us then explore what stages and transitions might better embrace the delivery of such communal aspirations and individual ambitions, albeit in the light of working with what is already to hand? (3)


Then, with such a provisional working map, let us explore what sort of details we might like to find thematized within its ambit? (4)

Ending this essay with some provisional conclusions, comments, and observations, etc. (5)
1. To What End and to What Ends?? Refining a Meta-Definition of ‘Education’, etc. 

If we accept the necessity of education for the maintenance of a ‘civilized way of life’, and that ‘our way of life’ is better facilitated in a ‘relatively democratically oriented life-world’, then it would follow that whatever forms of education better expedite the democratic constitution and functioning of our life-world should be preferentially treated; i.e., should have already been prioritized, should be currently privileged, and certainly promoted through observing the fruitful pre-conditions and conditions for such positively desired post-conditional outcomes.
 (6)

As noted elsewhere, we have an ‘existential political choice’ to either seek a democratically oriented political culture in which the aspirations of both the community and its individual members are better facilitated and realized versus forms of crony capitalism or crony communism, or similar.
 that more seek to observe the enrichment of their elites at the expense of the general populace. Such an ‘existential choice’ is one that requires eternal vigilance given that no cultures are ever purely motivated and that a variety of forms of self-interest will forever need to be successfully mediated through negotiated forms of arbitration. Hopefully, forms of arbitration that better represent those communities overall rather than the elites either resident therein and/or without (given historical forms of colonization or other indirect forms of economic exploitation, and so on). (7)

Just how does education positively augment a democratic way of life and its resident cultures? Through such individuals being more economically productive and being able, through ensuing forms of empowerment and enfranchisement of co-associated life-worlds, being able to increase the overall social consciousness of their resident communities wherein surpluses of value are reinvested in such qualitative improvements able to be arrived at through the well-designed utilization of such relative, recycled surpluses. This expedited process in the more efficiently exercised redirection of the productive social redeployment of such relative surpluses
 being dependent upon a democratically oriented polis, and v.v. Otherwise, we would expect such relative surpluses to be more redirected to less communally oriented interests (as is the case in those types of processes that, on balance, generally increase social inequality and inequity). (8)

Hence this primary purpose of the maintenance and non-relinquishment of existentially oriented freedoms already obtained and/or the aspiration to enhance such political freedoms for that community or nation, etc., as expedited on a basis of an educated public able to exercise such self-awareness through both such an educated inculturation and the relative economic surpluses that positively support (the non-virtual enaction of) such communal self-interests and self-reflections. (9) 

We might surmise, therefore, in the background light of this meta-definition, that the primary purpose of education is to cultivate the enrichment of a political community through preferencing those educative processes, etc., that collectively preference both the social aspirations of that community along with the arbitrated ambitions of its citizens. A citizenry who can then work more productively together, etc., converse well with each other within a viable set of civil norms, where institutions can also act as both transmitters and innovators of culture (including political culture), assist those citizens to find a richer sense of being in this world… passively with(-)others, actively before(-)others, and, in a resolution of the natural contest of the former… in being existentially engaged through(-)others (in the exercise and reconstitution of these continually re(-)negotiated forms of arbitration that demonstrate a relative pro-relational, existential complexion). That, in essence, all these purposes merge and meld into ‘our being there-for-others that they may then be there-for-us, and v.v…’ (10)

Should we recognize that this meta-definition is calling for an ‘existential approach to this entire topic of education’? Yes, because the ‘existential attitude’ is ‘pro-relational’; i.e., ‘the province of an attitude that dialectically supports the enrichment of our relationships both collectively and personally (given this mutual need for collective and personal forms of ongoing arbitration in order to establish such enrichment overall for all parties in a practical manner given a need to recognize differences in power relations, etc., cultural capital to hand, motivations for investment, and the finessing of those modes of ongoing resolution that need to take place in order to observe this process of mutual existential enrichment)’.
 (11)

In effect, making do with what is already to hand in such a manner so as to enlarge upon this (re)source of psychic capital and, therein and thereafter, seek to motivate such further re(-)investments in such a manner that will progressively expand that semblance of social-political capital. A semblance of capital that must be both political and social since without the requisite degree and manner of political organization that social capital could not be further re(-)enriched, and, instead, would be seriously and quickly diminished and degraded (in a social breakdown of the integration and integrity of that same society in question). Therefore, given this necessary element of sufficient political organization, on general, particular and specific levels of theoretical deployment, it follows that there must exist an intimate and mutual relationship between the ‘political’ and the ‘social’ and ‘the entire field of education’ and ‘our existential enjoyment of those freedoms that we can currently avail ourselves of’ given the ‘necessary presence of such ongoing re(-)negotiated processes of arbitration’ (that oversee the interface between social aspirations and personal ambition, etc. That by this sole process alone are we able to exercise the relative illusion of personal freedom/s
). (12)

Such a hypothetical background granted (between the political and social, etc.) ‘where to now?’ (13)
2. Formulating a Possible Working Map?


A process of intentionally re(-)directed transformation involves, as I would perceive it, a dialectically and harmonically organized process that would entail ‘rectification, deconstruction and re(-)normalization’ (as argued elsewhere
).
 (14)


Obviously, we must insert this implied, overall process of ‘properly conducted deconstruction, hermeneutical rectification and ongoing existential re(-)normalization’ by recognizing what manner of political organization is already to hand and working with the same in order to advance this political imperative for an ongoing re(-)enrichment of our social relations, etc., through progressive forms of re(-)education, etc., and v.v. (15)

However, putting aside for the moment this technical understanding of transformation in the political-social sphere, etc., i.e., as would be enacted in the political-economy, etc., let us take what is to hand in order to chart a provisional map over such an institutional terrain (treating such divisions as ad hoc institutions that were pertinent to my upbringing in both New Zealand and Australia, and not necessarily conforming to those institutions that would be found in other countries. However, the point still holds that we need to observe what is to hand and emend it accordingly, albeit through exercising ongoing, skillfully directed processes [of re(-)normalization] that would need to successfully and fruitfully co-opt processes of re(-)negotiated arbitration that are already to hand [or would need to be further re(-)thematized through ongoing processes of political evolution]). (16)


Hence this ad hoc listing of the following six stages in the political-institutionalization of education, namely, Pre-school (I); Primary (II); Intermediate (III), Secondary (IV); Tertiary and Parallel Tertiary Institutions (V), and, Post-Graduate Education (including Post-Postgraduate Education with their inclusion of Ongoing Vocational Re-Education and Self-Sought Forms of Personal Education and Re-Development) (VI). We could number these six stages as Stage I, etc. That, in other countries, there could be, e.g., other divisions or integrations of Stages II to Stages IV. Similarly, the divisions between Stages V and VI might be considered somewhat arbitrary given that Post-Graduate education is normally conducted at the same university or at a similar type of educational institution,
 whilst, on the other hand, the division between education in a university and in a non-university setting is often institutionally separated, conducted along different lines and, unfortunately, all too often, possesses differing degrees of status that will also be reflected in ensuing lines of work and their general degree of co-associated remuneration. Then, for a large number of people education might resume for them whilst having bypassed Stage V (or even a formalized progression through Stages I-IV). A large proportion of the population, like myself, may well have never entered a State I, e.g., a ‘kindergarten’ (as it was known in New Zealand). So, these stages, therefore, should be seen as ideal and not necessarily needing to be absolutely institutionalized given other countries will have different sets and stages in this overall process of educational delivery. (17)

Therefore, these six stages are provisional but do give us a convenient framework to work with in the course of this essay. (18)

For a start, I would like to argue that all six stages, to a considerable extent, should be both freely available to its citizenry and generally free in terms of the incurred overall cost of accessing such resources. Of course, in following through such choices, costs will be incurred which perhaps should be bourn by the applicants themselves (unless those incurred costs are of a degree that those people might need to be financially assisted in that same regard lest they be unable to avail themselves of such a resource). A point of debate here, e.g., might be that if were the case that a school decreed that a school uniform was mandatory (and was in keeping with its mission statement, or similar, then such an institution might bulk-buy such articles in order to ensure that those pupils were not too out of pocket in that same regard. Now, I am not arguing here that a school uniform is an educational necessity, but, it might well be useful device to de-institutionalize perceived forms of demographic inequality, create a sense of institutional ethos, and similar. On the other hand, a certain school might be premised on the basis that individuals should be treated as individuals and not subjected to too much regimentation. Hence such an issue deserves to be debated by those schools, their boards, and individuals themselves, etc.). The point being raised was that subsidiary costs should not be too prohibitive and present a de facto obstacle to who can and cannot attend such educational institutions.
 (19)

So, free education, in all senses, at all stages in the life of the individual! (20)

I would argue, in regard to Stage I, e.g., that such a policy of free pre-school education, say, for twenty hours a week, as is in practice in the United Kingdom, would be a policy that is well worth being inaugurated if not already in place. As a policy, it has much in the way of evidence to support the many benefits of seriously enacting such a proposal. E.g., from giving mothers twenty hours of being able to work to the beneficial socializing of children at an earlier stage who may well be, otherwise, isolated by themselves at home or have restricted access to other individuals other than immediate members of their family. Then, from widespread research on the consequences of this type of policy it has been shown that such earlier and constructive socialization of children has such individuals doing better in their overall school education, more likely to attend a university or similar, and succeed in their educational choices, not end up committing crimes and being incarcerated in a prison, as psychologically better adjusted, as having higher incomes, and so on. In essence, there is hardly a better policy proposal in the entire realm of the political-economic that demonstrates such a delivery of enhanced capital on the outlays of such an investment. It surprises me that many politicians, say, here in both Australia and in the United States, would not be jumping to implement such a beneficially proven type of program. But, alas, politicians can be so out of touch with the reasonable and farsighted demands of their electorate, best practice, the knowledge imparted through scientific methods, best evidenced policy practices, and so on.
 (21)

Even taxpayers in Australia who do not have children do not question why there is such free education, in the public sphere at least, when they themselves, and their society or some other, has benefited from the implementation of such a policy. I would argue that such a benefit would accrue, either directly or indirectly, through such free education throughout all six stages. (22)

By ‘free’, here, is meant, ‘free and open in a straight-forward manner affording non-obstructed access to all citizens, and, relatively free in cost for those same citizens in such a fashion that reasonably incurred costs do not becomes a barrier to those individuals and families that have no access to forms of an ‘ongoing economic surplus’ (defined as ‘total income minus reasonably accounted for total outgoings)’.
 (23)

I.e., my intention here being understood as extending such a ‘free’ policy to pre-school education in Stage I, and, generally, applying the same attitude, within reasonable limitations, also to both Stages V and VI. (24)

That the rational for such a broad policy is that society as a whole generally benefits from such non-discriminatory forms of implementation, and, I would argue, to a degree greater than the overall quanta of that investment on the grounds that such benefits are both tangible (better productivity, better standards of living, etc.) and intangible (in the form of a more stable and productive democracy, the strengthening of its democratic institutions, and the eventual extension of a general democratic attitude into and through the workplace and other institutions, etc)! (25)

The benefits that society has for a well-exercised, overall educational set of policies and programs can be placed and should be placed under both tangible and intangible headings. In a more tangible sense we are more likely to observe a well-functioning civil society, i.e., a society less prone to tolerating polarized, bigoted non-democratic and anti-democratic behaviours; a higher, general standard of living (that would be reflected in GDP, medical statistics, the degree of relative non-inequality that can be demonstrated, etc.); and, a higher overall level of happiness and well-being, and so on. However, in transitioning to this open world of free education pragmatic arguments centered on mere matters of cost should be supplanted by deontological arguments that are firmly based in evidentially supported policy settings that also take into account subsidiary matters of effectiveness, efficiency, efficaciousness, and so on. (26)
My broad, ad hoc mapping of this vision for free education in six stages, to be understood as a provisional map, will now be subjected to the following sketches. I.e., Pre-school; Primary, Intermediate, Secondary Schooling; Tertiary (comprising institutions of both university and non-university based technical training); and, Post-Tertiary (in the sense comprising either postgraduate or post-postgraduate studies and/or ongoing education for both work and self-development). This scheme is not set in concrete, and, is here going to be further simplified in its general discussion under the collapsed headings of ‘Pre-school, Schooling and Tertiary, etc.’ (27)
As rhetorically noted, if society is happy to pay for at least three of these six categories then why not all six? I.e., why not also include Pre-School, Tertiary and Post-Tertiary on the deontological grounds that society will further benefit from such social investment in both tangible and intangible ways! Since it already stands to reason that society does already benefit, on so many levels, in so many ways in having a well-educated population. That, therefore, this process could be further augmented and enhanced when skillfully thought through on a policy level and carefully expedited along both critically proven evidentially based policy settings and along radically experimental lines of innovative best practice. I believe that such programs, both critically and radically managed, would  demonstrate a clear sense of an overall, accruing benefit on multiple levels and that this sense of benefit would be richly expressed in the coursing of that society, in that nation, as a whole, and, between nations on the existential strength of the former being already in play! (28)

In drawing the above ideas, and others, into a coherent whole, in order to better understand how we might map this process and generally explicate it expedition, let me now pronounce one tacit principle, and six non-tacit principles that need to be made explicit and fully enacted in this arena of education. Namely:

That the overall benefits of reasonably incurred costs exercised in the delivery of education will always outweigh those same cost incurred (I).

And,

That in professionally overseeing the expedition of education the delivery of education should be thoroughly seen as an Important Enterprise; as a Joyful Process of Discovery; as a Cooperative Process (that is both subjective and intersubjective in orientations); and, that it necessitates the Emendation of Prejudice; the Exercising of Critical Treatment and, the Existential Uptake of Radical Retreatment… which can be telegraphed under the contracted headings of Importance (II), Discovery (III), Cooperation (IV), Emendation (V), Treatment (VI), and Retreatment (VII). (29)

Let me gloss these seven headings with the following commentary, albeit in a briefly summarized form. (30)


Elsewhere I have referred to the ‘charitable treatment of systematic presentations’ by strongly suggesting that their merit is always greater than the mere addition of their meritorious elements, but, that some systematic presentations have a greater comparative semblance of potential e/valuational formation (on the additional principle that no one systematic presentation can ever equally equal any other, and, that it behooves us, therefore, to invest more wisely in those systems demonstrating a greater positive degree of both existentially oriented and non-existentially oriented e/valuational formations)! (31)

Mindful of this background, it follows that the systematic expedition of education will charitably produce a greater degree of value on that investment, but, that it behooves us as a community, and as a nation, etc., to wisely oversee a more efficient and effective, i.e., efficacious, course of investment! (32)

That the supremely important role of education should be recognized at all levels of government, etc., and on all levels of the community, etc! Do I actually need to explicate this relatively self-evident point?! However, what will be controversial is how education will be used to reinforced current social structures when what is more relevant, trans-historically and trans-culturally, is the extent education can be a civilizing force in the productive and fruitful evolution of such societal structural-functions, etc., i.e., when perceived through the lens of the progressively achieved overall benefits extended to all the citizens of that society, etc! (33)

Treated as a process of potentially joyful discovery, the educational process should more profitably be designed with this role in mind. Of course, some forms of discovery may well be painful, but, that qualification aside, on balance, the educational process must be designed as a process that provokes and promotes joy-filled forms of discovery. Designed in this manner, it will impart to this process a sense and semblance of organization, re-organization, and re(-)self-organization that will inevitably oversee a state of affairs where students will joyfully discover the richness of a world that awaits such careful attention, etc., in a relatively effortless manner that, metaphorically, will strike deep chords of resonance. Overseen in this manner and the educative process is ‘critically’ self-sustaining given the personally based quality of such feedback being imparted as a more memorable process of re(-)self-organized self-discovery, and so on. Unfortunately, far too much of the delivery of education is devoid of this inherently joy-filled quality which must inevitably counter the memorization and inculturation of such a process. (34)

Education is a cooperative affair and should be designed with both the subjective and intersubjective aspects co-occurring in its delivery. Hence the need for suitable forms of mentoring. Indeed, recognizing the somewhat radical idea that both the teacher and the taught, themselves, are both teachers and the taught! Or, in the same vein, for a pupil to teach another pupil they are forced, in a practical sense, to take on board what needed to be learnt in the first place in order to transmit the same, and so on. (35)

The next three principles can be derived from my work done on the ‘transformational philosophy of retreatment’ and how those ideas illuminate the nature of the philosophical experience, etc.
 (36)

I.e., in an emendation of our prejudices, as prejudgment, in a process of recognizing the same in the preparatory stage of pretreatment from whence we must start (just as the phenomenologist would argue that we need to know first such prejudgments in order to have their representation presentation act as the material for a process of critical suspension and potential re(-)presentation. (37)


Following conventions, we then exercise processes of critical treatment in which we observe and harmonize narrational anomalies, incoherent arguments, and so on and so forth, through suitably enacted processes of suspension (as found in the economic organization of the interrogational economy, etc.). Such a process can give us a series of critically organized insights, foresights, and oversights.
 (38)

However, with each and every suspension, either wittingly and/or unwittingly exercised in that process of treatment, a counter process of de-suspension will immediately thrust us back into the historical world of concrete specificity, hopefully, with an existential complexion duly representative and commensurate with the existential status that could and should be expressed in that relational state of affairs being entered into. That the educational process should also be fully cognizant of the probable consequences that could be incurred in both that particular type of process and in the discerned specificity of its expression as enacted in and through the to-be-realized nature of such ensuing lived-experience. (39)

That in more fully explicating the existential implications of a certain relational situation, as it is, in turn, embedded in its own meta-relational web of interconnections, it follows that an element of the innovative, and potentially radical, may well also arise in the course of such interventions. Such innovative shifts in re(-)direction should be welcomed and not unnecessarily re-directed, undermined, diverted, obstructed, and so on and so forth! (40)

Hence these seven principles that should inform the design and execution of the well-delivered performance of the educational process! (41) 


Now, to further orchestrate and enhance these overall ideas on how a philosophy of educational delivery might be organized (and, indeed, with the further implications of both its re-constructively active re-organization and engaged re(-)self-organization) let me now proffer a general philosophy of the dialectical, i.e., a dialectical openness to the innovations of the relatively radical and its ongoing harmonization within a relevant conventional setting.
 (42)

The dialectical orientation needs to be philosophically recognized on the epistemological ground that pure intentional objectivity just cannot be interacted with, i.e., neither phenomenal-phenomenologically encountered, hermeneutically recognized nor existentially engaged (both non-systematically and systematically
). Consequently, and subsequently, we can neither encounter, recognize nor engage pure identities, pure functions nor pure con(-)texts.
 And, hence, neither encounter, recognize nor engage pure forms of objectivity, subjectivity, intersubjectivity, inter-objectivity (con-textually) except in artificially contrived terms of the a priori which itself cannot be definitively self-entertained apart from its contextual process of analytically defined delineation! Hence the basis for this need to recognize the dialectical in order to innovatively entertain the relatively radical wherein we come to better understand the nature of the invoked perspective being employed along with its co-invocation of genres of behaviour employed therein; that this perspective or any other cannot be exhausted even if further processes of exploration prove to be relatively unfruitful (and seemingly exhausted for practical purposes); that in the invocation of other perspectives some of those additional perspectives may well prove to be also relevant to the intentional objectives of our current enquires (or the initiation of new enquiries) and may well allow us to innovatively re(-)see the phenomenological, hermeneutical and existential possibilities of our current topic or set of topics. Thence this relative superiority of this dialectical approach over the mono-perspectival approach of the logically critical (although, more correctly, both aspects are needed in order to co(-)constitute each other economically). (43)
Hence the epistemological basis for this ‘dialectical principle’ and its applicational extension in the form of its ability to assist in the delineation of the natural, epistemological limits of our current topics in question as well as providing mechanisms for the innovative re(-)thinking of those topics along with the creative proffering of suitable mechanisms for the harmonic reincorporation of such delineated and thematized dialectical possibilities in the enriched appreciation of our current topics being placed under such critical and radical forms of review. (44)

Understood in this manner, that, theoretically, the dialectical co-defines the logical, and v.v., and, practically, that the radical co-defines the critical, and v.v., and, critically, that such processes of co-definition cannot be nor should be subverted either analytically or synthetically, then it follows that we must also invoke a ‘harmonic principle’ in order to relatively integrate discordant and anomalous features in the course of our narratives and their narration that arise either logically, dialectically, or over the course of either our observational considerations and/or historical considerations and/or prospective considerations that act as innovative processes that are potentially productive as engendered in our ongoing, overall research and its evolving re(-)interpretation/s. (45)
Or, put more simply, the epistemological situation is such that we need to harmonize ensuing details delineated both within the critical treatment of a mono-perspectival setting and between the radical treatment of a multi-perspectival set of settings. Doing so on the understanding that we could become confused and wrongly conflate certain features or wrongly do not accommodate other features that do deserve such dialectical forms of conflation, etc. (46)

Or, again, put another way, a transformational process of retreatment necessitates a dialectical process of ongoing resolution between the consonant-like background of pretreatment, the relatively dissonant-like foreground of critical treatment, and the ensuing relatively radical resolution to be arrived at in a representative matching of enriched forms of resolution realized through their relatively harmonic retreatment. ‘Ongoing’ in the sense that the definitive or defective resolution of the relatively dissonant either terminates the relational setting in question or effectively distorts the same in a non-existential direction.
 (47)

Or, in other words, an in-depth appreciation of a certain topic demands forms of overt or covert dialectical retreatment be that either wittingly and/or unwittingly expedited. That the conjunction of these two principles, of the dialectical and the harmonic, will seriously re(-)configure the course of those explorations and it is my intention to demonstrate this understanding in my attempts to radically re(-)think the ensuing form of this educational philosophy as we proceed further with this topic.
 (48)
3. The Devil is in the Detail?

The expedition of all policy settings, and transitions between the same, will incur a cost, and, that, only later, can a benefit be observed should such a benefit be able to be demonstrated as an intended consequence arising from the enactment of the former policy setting! Obviously, given that benefits cannot immediately accrue, it follows that the investment must be in place and paid for, in both the requisite manner and degree, for such a relatively non-financial ‘investment’ to realize and reach such aspirational targets (to be clearly entailed in the enunciation of such policy settings
). (49)
Let me first start with the rationale for the delivery of a process of Pre-school Education that is fit for purpose and where policy settings find themselves in line with both evidential and best practice.
 (50)

In the United Kingdom, e.g., the state supplies twenty hours of free pre-schooling for all children per week. Studies have shown that the ensuing benefits of this policy are not to be under-estimated and can be successfully argued for even on just a cost-benefit basis. In other words, such a policy effectively pays for itself many times over in a multitude of different ways. E.g., it socializes children (that might have been left in an isolated family setting) and better prepares them for interacting with their peers. As a consequence, this has been shown to facilitate a more successful, long-term delivery of education be that enacted within primary, intermediate, secondary and tertiary institutions. Through such forms of ensuing socialization students subject to this form of pre-schooling have been shown to be better students, more successful in their studies, more likely to attend a university and succeed therein, and are less likely to end up in the prison system, and so on. Such a general policy, therefore, has a recognizable evidential basis for its political uptake and where the additional costs of its implementation are more than offset over time through an increased productivity of that nation, less need for counselling, remedial education, an expanding prison system, and so on. With such demonstrable benefits it is surprising that such policies have not been already taken up in countries such as Australia, the United States, e.g., etc. With such political inertia, often on both sides of the political spectrum, we might draw the ‘radical’ conclusion that people need to become more politically engaged in order to insist on the implementation of such evidentially based policy settings (indeed, on a wide range of fronts, e.g., from appropriate responses to a changing climate to how political funds should be non-politically apportioned, etc.). That a more politically engaged populace would also counterbalance and minimize the disruptive effects of both minority Right wing and Left wing extremists subverting, diverting, misdirecting resources, and obstructing such a progressive, much needed form of educational response (where such ‘non-democratically’ oriented disruption is usually exercised on prejudicially entrenched, misguided, emotive, populist-driven, ideological, and non-evidentially based grounds
). (51)

Such a policy also has a number of other beneficial consequences (be they intended or unintended). In Australia we have the stopgap method of merely subsidizing child care on a basis that it is, more often than not, little more than mere, relatively unprofessional child-minding.
 By instituting a shift to pre-school education through a suitable program of retraining, etc., we can advance the further professionalization of this industry and, in doing so, improve both the social and financial status of its members, who usually, but not always, are women. Traditionally, roles that are perceived as the responsibility of the female have been seriously underpaid, overlooked and downplayed. In the inauguration of this type of policy there would be, or should be, an automatic rebalancing of this aspect of gender inequality that continues to need redressement by this and other measures and mechanisms. Then, with twenty hours of free pre-schooling there is also opened up the opportunity for mothers to work, if only perhaps on a part-time basis (without, furthermore, having to also pay for expensive childcare when its delivery in the home setting would have been regarded as ‘free’ and where the incurred cost would then be a loss of potential earnings if that child carer were not able to work from home). (52)


Obviously, if the state is going to subsidize childcare, a policy that would still favour those that could afford to pay the non-subsidized portion of that entailed cost, then in its replacement we would have a policy that is much fairer, represents much better value for costs incurred, presents opportunities for improving and rectifying both gender and social forms of inequalities, and so on. Indeed, overall, if instituted would better present a wiser choice in how the limited funds of governments should be better apportioned especially given this fact that the many positive after-effects of such a policy can be seen to ever keep on giving in the lives of those pre-schooled individuals when properly observed and comparatively reflected upon! (53)

Let me now address a general philosophy of School Education (that entails Primary forms of education, etc.). (54)


How might we radically rethink policies for this area of concern? As noted with pretreatment, etc., we have to begin with what is metaphorically ‘to hand’. Moreover, we should also recognize that innovation, as a process, is a sequential affair that can only proceed one step at a time. In effect, we must proceed, in this process of radically entertained innovation, by working with what is to hand one individual sequence per one individual sequence in this historical sense of time even if the resulting orchestration may provoke momentary, chaotic shifts in re(-)direction that may or may not positively enhance the e/valuation of that ensuing process.
 (55)

To some extent we could formalize the distinctive elements of current conventionally organized practice, and, then radically rethink the same in a dialectical-like fashion… applying such dialectical-like treatment of such elements either individually or collectively, on the implicit understanding that additional meaning can always be found within each perspective being exercised (although the energy invested in harvesting a supplement within that adopted perspective might, in relative terms, be inefficiently realized) or through invoking a series of other potentially relevant frames of reference (where we find ‘relevance’ being co-defined through ‘the ensuing relative surplus of e/valuation being uptaken in their individual adoption and adaptation). So, with this set of ideas (of the dialectical, harmonic, the nature of innovation, discerning the radical along with its critical accommodation, etc.) let us observe, if only hypothetically, the possible consequences of such radical-like transformations. (56)

E.g., a ‘teacher’ is traditionally defined in conventional terms as ‘the person who instructs the person or persons being taught, namely the pupil or pupils being referred to in that situation of instruction’. But, dialectically, we can turn that definition around without completely subverting the same by asking why not have the pupil or pupils either teach themselves and/or each other, and, even, by extension the teacher themselves? That, in taking up these possibilities, the delivery of education itself could be enriched and rendered both more flexible and memorable. Inviting this personal sense of discovery as a way of making the educational process an appropriative enaction more of the pupil themselves, a facet that can be further reinforced through suitable forms of mentoring. In effect, re(-)informing this concept of mentoring, and similar, by introducing this relational enrichment (in and through a re(-)enfolding) of the teaching process (metaphorically ‘in and over itself’ much as ‘the incoming and outcoming tides both wash the stones lying on the surface of the beach’). (57)

Or, similarly, we could re-define the nature of the classroom (by including school gardening, etc., obviously outside the classroom), or, venturing into the community through visiting hospitals, prisons, factories, and so forth. In the same vein, introducing a syllabus that goes well beyond more traditional topics like reading and writing, mathematics, and so on. Or, deconstructing the very idea of a syllabus, and its corollary of exams, by deconstructing the implied purposes for having such stylistic constraints. Through a proliferation of politically articulated demands it could well be argued that examinations, on balance, are designed to poorly serve the individual and better serve the vested interested of society, be they political and business, and so on. Prospective employers or officers for enrollments, e.g., do not have to seriously interview potential employees or applicants if this process defers merely to exam results and where the comparative grading of those pupils, therein entabulated, is (mis)treated as relative indicators of a narrow selection of traits perceived as desirable by either those employers or officers for the admission of student to those educational institution, and so forth. Then rhetorically we could ask, ‘why suffer exams?’ when the benefit more accrues elsewhere and where, I suspect, the detrimental effects of excessive examinations is generally counter-productive to the very delivery of a high-quality process of education itself. On the other hand, exams whose results are just shared with the pupil concerned and their respective teachers could be utilized to qualitatively improve that process of delivery (given its dictating both a syllabus and an excessive adherence to the same). Although it could also be argued that a well-designed set of regularly conducted multi-answer questionnaires could more effectively reveal imbalances in the current educational process that could be more immediately redressed. On this same topic, we should also note the general distortion examinations have on the misdirection of education towards academically oriented aspirations that should not be focused upon purely at the expense of non-academically oriented aspirations. Indeed, it should be the case that the mission statements of such institutions, whether formulated or not, in principle, should oversee a general education that well-serves all individuals equally (at least on the level of an equal access to opportunity; given that, in practice, no individual is ever the equal of any other except in the ideal sense of being a so-called ‘equal citizen before all other equal citizens’). (58)

As far as course work goes, one of the most memorable lessons I ever received, and still remember today, was a critical exploration of the psychological techniques used in advertising to manipulate desires and promote an expansion of consumerism. In the light of that one memorable lesson I continue to wonder why this process of my education, representative of the education of those around myself, could not have taken up a wider range of similar topics with a more direct relevance to our living in this world with others if only as a potential defense to ideational contamination from a plethora of anti-social, anti-democratic, conspiratorial, and extremist forms of ideological modes of thinking that, in lived-reality, ever surround us especially on the centrifugal forces of social media. Where, we must confess, the individual is ever prey to a bewildering array of vested interested most likely not concerned with our own best interests!
 (59)
In the light of this ‘turning of things around’ we must carefully and continually re(-)balance the more conventional way of seeing things with this relatively revolutionary way of re(-)seeing, and, in a certain sense, critically re(-)accommodate such novel conventions, albeit without losing their original flexibility, raison d’être, consequential and existential impacts, and so on and so forth. With this virtual type of mission statement, as implied in this essay, it is obvious that the slavish over-attention to both syllabuses and exams is quite inimical to the comparatively enhanced delivery of an educational process that is more individually oriented existentially rather than serving the vested interest of a neo-liberal society competitively dominated (anti-socially) by power, possessions, wealth, connections. prestige and status. (60)


To a great extent, in the light of this acceptance for the incorporation of radical forms of innovation that prove to be relatively more successful, the implication follows that a greater degree of institutional flexibility has to be instigated and suitably overseen in order to avoid processes of both institutionalization and non-evidence based forms of policy proliferation that counter-productively diminish the effective functioning of that institution.
 (61)

Just what should be entailed under the open rubric of ‘Tertiary Education’ (in its broad sense of being that generally conducted post-Schooling, etc.)? (62)


Here, for convenience, we can make a division between Graduate, Post-Graduate and Post-Academic or Extra-Academic forms of educational process on the grounds that different considerations will apply to the same. (63)

The first two divisions applying equally to both universities and other forms of tertiary education such as technical institutions, and so on. (64)

Let us not get bogged down in the controversial issue of whether tertiary education should be done solely in universities or divided between universities and technical institutions or similar. For the sake of argument let us assume that all such institutions also have an implicit role of culturally enriching their communities, as both preservers and innovators of cultures (and, in that role, should also welcome those individuals outside their resident communities by granting them access to such institutions, i.e., through open lectures, access to their libraries, active forms of community involvement, and so on). (65)

In the light of this provisional description, hypothetically, let us ideally reflect upon just what are the responsibilities of such university-like institutions? I.e., in the delivery of their responsibilities, as yet not listed, to their communities with their resident cultures, to both to their students and teachers, and, the wider world at large just which imperatives should operate, be they either explicit or implicit in the nature of their manifested thematization? (66)

Or, in reframing this question from an existential perspective, just which deontological and pragmatical imperatives should we expect, and hope, to be exercised in and through such institutions? (67)

Although I dislike excessive degrees of formalization, as eventually inimical to the creatively necessary role of innovation (as one mechanism for ensuing the continued viability of such institutions through ongoing processes of adoption and adaptation) how might we formulate, indeed, better re(-)formulate, a general mission statement for such institutions from a more collective, trans-historical point of view?
 I.e., present a perspective that cuts across the historical specificity of the moment and its relatively more ephemeral preoccupations in order to focus on the preferences that should be afforded such institutions and, therein and thereby, colour the existential interventions that should be overseen that re(-)balance the primary purposes of such institutions in an alignment with those imperatives as being found to be essentially re-defined over that course of time and which must also project a more prospective and productive sense of re-direction? In very much a dialectical way of seeing things as they are in lived-reality we are asking to what extent the institution in question is either finding a self-alignment with its core-imperatives and/or is being aligned in line with our perception of its core-imperatives and to what extent there is an ongoing harmonization of such ‘intentional’ forces? (68)

There are a number of philosophers, and other disciplinarians, who regard the university as not just a ‘factory for the vocational certification of its aspirants’, or, for that matter that this is the primary purpose of such an institution, but, rather, their ‘primary role’ is as ‘both preservers and innovators of cultures on both academic and trans-academic levels of explication and enaction’:
 

…both Derrida and Caputo long wish for an open, interdisciplinary university; where all questions could be asked and answered without fear or favour…
 (69)

In an open attitude to these considerations, we might better define the ideal role of a university-like enterprise as an institution that would be better defined by what we do not wish it to exclusively represent or misrepresent. So, in this regard, a university is not just a place to acquire a more professional sense of vocation; is not just an academy for teaching future academics; is not a place of research that will profit from its profitable patents and licenses; is not just a place of education that extends beyond the realm of schooling; is not just a place, indeed, for merely doing research and producing future researchers; and so on. This via negativa granted, can we also possibly suggest a more positive sense of mission? I believe I have already intimated such an orientation by my suggestion that such institutions both preserve cultures and act as cultural innovators. That to do so we must automatically invoke this idea of an interdisciplinary university where all questions could be asked and answered without fear or favour..? (70)

Addressing this problematic issue of purpose, just what role should a university primarily seek whilst existing in the very midst of all these other many characteristics that also appear to define this type of institution? Then, should such intuitions also be directed in our existentially confronting and reinterpreting the central purpose all other educational institutions? If universities are reservoirs of cultural preservation and innovation then might not a similar raison d’être also apply to the re(-)direction of our vision of pre-schooling, schools, our technical colleges and the many other forms of education that increasingly are being both formally or informally imparted online, as well as being imparted in a post-postgraduate environment? Asking, in essence, is there a more fundamental-like role for education that threads the entire course of our lives? (71)

We might like to divide, ideally, this division of labour between more relatively overt functions like teaching, research, and more relatively covert functions like acting as a cultural commentary in both a critical and radical sense. Critically preserving the representative constitution of a specific culture or an aspect of culture, either virtually or non-virtually, and, radically innovating our representative approach to a specific culture or an aspect of culture, either virtually or non-virtually. This semblance of both cultural preservation and innovation in no way being necessarily contradictory or counter-productive to the functioning of the other side to this equation. E.g., in historical research, say, into the distinctive cultural characteristic of Northern Sung society such representative approaches could well be either critically engineered and/or radically re(-)engineered. The very nature of dialectical re(-)appreciation implies, first, a need to critically explore the limitations of a certain aspect of interpretation or, second, radically invest in new frames of reference that, given the nature of innovation, as previously argued, must also only operate with what is already to hand and, thereupon, be operated through the enaction of one sequence at a time with or without incrementally arriving at either chaotic processes of bifurcations or emergence (re(-)constituted through such ensuing processes of re(-)self-organization).
 (72)

Now, more mindful of this more covert sense of a central mission, as both cultural preservers and innovators, how might we go about more radically re(-)interpreting the function of our educational institutions like, e.g., our current universities? (73)

On the premise, already articulated, that the reasonable expedition of education, on all levels of its institutional delivery, continually realizes, jointly, both a tangible and intangible sense of profit greater than the mere quanta of its investment, then this existential fact granted it then politically behooves us to re-envisage the role of our educational facilities along more existential lines that engage this centrality of purpose as just intimated. Our educational facilities, therefore, would need to recognize this existential primacy that all such institutions are also critically charged to be representative preservers of culture whilst also acting, when and where relevant, as radical innovators in either the representation and/or re(-)direction of such cultural candidates… and the enactment of such responsibilities will also directly impact how the resident cultures of such institutions will also be both critically and radically re(-)envisaged! (74)

In the covert light of this joint existential imperative for a responsibly ‘redirected’ cultural preservation and ‘re-directed’ cultural innovation just how might this central design be better instituted either through active forms of re(-)design or through passive default? Or, in effect, how might both passive and active forms of observance be better engaged through more existentially oriented forms of intervention in order to further the centrality of this sense of mission? (75)


I feel a gardening metaphor might be apposite here. In growing plants there is nothing that we can do in actually growing them. On the other hand, we can ‘water and weed them’ by supplying both those positive pre-conditions necessary for a successful process of growth and removing those negative pre-conditions that impede or obstruct a successful pattern of growth. Or, similarly, like the profession of a bread maker, the baker, themselves, cannot bake those loaves, but, they can oversee the supply of those necessary factors that assist this process of baking in the oven whilst also removing those factors that prevent the master baker from delivering a finely formed loaf of bread with a perfect crust, smell, taste and texture. (76)

Or, in other words, giving up this notion of being directly responsible by just being responsible for everything else. Very much in the manner, as previously outlined, where we critically formulate the definition of the individual and collective elements of an institution and then dialectically turn them on their head albeit in a radical manner able to be re(-)incorporated within the coursing of those culturally re(-)constituted conventions. By such inadvertently direct means and by such advertently indirect means, being and becoming both the happy harmonizers of those enactments whose intervention oversees suitable processes of both a cultural preservation and innovation. Of course, as individuals we are entirely powerless. However, through skillfully delivered patterns of cooperation we can, collectively, instigate individual incremental enactments that will oversee this form of responsible intervention on the behalf of those institutions. How should we interpret such collective acts of political motivated intervention? Dialectically! Let me explain. (77)

We could take, e.g., a relatively traditional university and formally define it, for the sake of this exercise, as a series of descriptions (with or without prescriptive and proscriptive elements), noting the distinctive and seemingly more relevant features that appear to better characterize the overall identity of that institution. In this exercise we would need to note how we might dialectically and politically arrive at a more positively and comprehensively informed vision of such re(-)envisaged transformational retreatment. To this end we would need to invoke a dialectical approach with a view to a consequential harmonization of such features and, in the process, evolve an existential understanding of that institution as an ‘institution more fit for purpose’. Obviously, we must also articulate those purposeful features and evaluate to what extent they are being politically met or could be politically re(-)met through an ensuing harmonization of such dialectical and existential forms of retreatment. However, so much for theory!? In being practically minded, just what might this mean in practice? (78)
In a prospectively oriented process of appreciation, in virtually exploring these politically possible trajectories in their existential re(-)direction, we must also pragmatically subject such more potent forms of retreatment to critical, and sometimes radical, forms of political appreciation, and, from there, to a more nuanced form of political-economic treatment, etc., that would presumedly be found to be concurrent with such virtual re(-)envisualization.
 Thankfully, in a holistic sense, these processes of appreciation, in their reflecting on a wide range of relevant judgmental features, such as, e.g., the critical, the radical, the relational, the existential, political, validation, and so on and so forth, can all be seen as but ‘essential’ aspects of the same phenomenological process of e/valuation., i.e. as validly co-associated  judgments per se.
 That, from this trans-cognitive, trans-intentional perspective there is an economic correlativity that implies, in suitably exercised forms of judgment, a holistic sense of an alignment that is progressively reinforced through ongoing re(-)alignment (as discussed elsewhere). Hence this phenomenological sense of the ‘essential’ where we find both a semantic coincidence in the reiteration of similar phenomena, and, a functional economic coincidence in the ‘transcendental’ nature of judgmental phenomena per se when the careful articulation and interpretation of such complex judgments, as a seemingly distinctive phenomenon, should be and are found to be holistically supported by such seemingly parallel, economic co-determinations. In other words, put more simply, the iteration of similar phenomena is usually the iteration of a similar type of phenomenon, and, that this fact is reinforced on a number of economic fronts in an imputed alignment between such facets seen as ‘transcendental-like aspects’ that are truly critical, possibly radical, existential, valid, essential, pro-relational, politically apposite, and so on. That, ideally, and intuitively, in the coherence of such attributions we are more inclined to accept such evidential support through this mutually holistic reinforcement realized in their co-occurrence where such features exhibit a similar, apparently mutual, co-occurring intensity of assurance, and so forth. An aspect of reinforcement that can also be explored through forms of ordered analysis, consequential treatment, and an assortment of other methods and modes of critical treatment/radical modes of retreatment, etc. (as explored elsewhere). (79)
In a similar manner to the previous dialectical re(-)exploration of the school environment we can scrutinize the features that apparently characterized, in conventional terms, the current ‘persona’, e.g., of a university. So, in this regard, we would expect to find lecture halls, lecturers, lectures; seminar rooms, seminars; exams, assignments; areas for practical forms of research, designated members of staff assigned to such laboratories, etc; offices, reception areas, libraries, areas for students to gather in and eat, and so on. With the apparent sense of such items we can dialectically extend such definitions, reverse such definitions, cancel such definitions, amalgamate such definitions, supply new and possibly relevant frames of reference, and so on. In a sense being ‘seriously playful’ with such definitions – treating such descriptions as correlations that can be altered, accommodated, transformed, subjected to new frames of reference, meta-frames of reference and various forms of transition. E.g., lectures could be extended along multi-disciplinarian lines; accommodated with another discipline where both are relatively close semantically; entertain a variety of transformations of the co-associated objectivity, subjectivity, etc., entailed in that current discourse; test its con-textual configuration; subject it to other forms of textual and meta-textual re(-)configurement, and so on. Under such headings, e.g., we might find the organization of classes as being held in the gardens attached to that institution; meeting visiting scholars with their different takes on the same topics in question; approach that same topic from a set of multi-disciplinary avenues; re-arrange, promote, reverse, deny, etc., the apparent emphasis being brought to the elements and functions being expressed in that topic; relatively exhaust the potential of that frame of reference; bring to our explorations a succession of interesting corollaries; entertain forms of appreciation that travel beyond the current conventions of that topic; in a process of transitioning explore the different forms of possible transformation being adopted and adapted in the uptake of that current topic as viewed in and through existential, ordered, consequential frames of reference, and so forth! (80)
Or, we could be quite radical and extend tenure to (promising) students; insist lecturers attend lectures (given by other lecturers); insist academics get a certain percentage of their more earnest students as having an assessment as rated over a certain mark (in an effort to advance a block of students rather that each one individually); co-opt students in co-operative research projects rather than relying on the researches of one person and the evaluation of their work through the mere presentation of a thesis or similar; recognize that people are not equal, have different sets of skills and talents and support academics who just want to do research with a few students, or, those that just want to do research or just teach, or, a certain mix of both, without insisting that publications are the sine qua non of either employment, the contractual continuation of that employment and/or for entertaining prospects of advancement; by running a more democratic form of institution where decisions are made by all relevantly concerned parties; and so on and so forth. (81)
Or, indeed, creating the pre-conditions for an institution where we find we finally arrive at an interdisciplinary university where all questions could be asked and answered without fear or favour..?
 (82)

In essence, re(-)centering a vision of the university and, indeed, all other educational institutions, as centers of learning that both reconstitute the continuing continuity of cultures and disciplines and re(-)constitute the innovative re(-)invigoration of cultures and new disciplines that, together, cross disciplinary boundaries and create a critical mass for mutual forms of patronage and existential expression that strengthen their resident societies… (83)

But, such a vision needs to be worked for in order to recover what, to some exent, already exists. In this regard I perceive myself to be both an optimist and a pessimist. An optimist that this existential recovery of identity is possible and not impossible. A pessimist in sadly (non-)accepting the current state our institutions have descended into under neo-liberal pressures to compete, directly earn their keep, being increasingly more focused on better paying (foreign) customers while also at the same time short-changing them in the one-size fits all modes of delivery that barely do justice to any of the parties involved in such contractual arrangements when the element of the compactual should also be more prominently demonstrated in an ethos that promotes a ‘love of learning’ rather than a ‘learning to love potentially lucrative sources of funding…’
 (84)

Existentially oriented change also necessitates the existential co-option of political forces that do not succumb to non-existential forms of distraction. That all power can only be mustered through cooperative groups of communities that recognize, first, a need for change; second, how that change might be better re(-)directed; third, and, in what form that transformative change should take.
 In this view, people are only nodes for the dissemination of power and our only freedom at this level is to decide to either permit the mere redirection of such dissemination and/or misdirect or obstruct such dissemination and/or re(-)charge such re(-)direction in such a manner that might produce enough political capital through similarly minded co-operation that such aspirational intentions eventually finds themselves instantiated in a fully fledge format and form that is then able to inform the re(-)direction of current political formation. Again, operating as a pessimist that many of our institutions are being non-existentially deconstructed, but, also an optimist to the extent it is possible through a communal re(-)charging of political processes that generally desired forms of political change can eventually be instigated and instituted as major cultural contributors to that resident culture…. (85)
4. Provisional Conclusions, Comments, and Observations, etc?


I would like to end with a series of points summing up key sections of this essay and which deserve to be individually debated almost in their own right. In this regard the reader might like to mentally consider and marshal, evaluate and proportionally value the apparent pros and cons of such declarations (which I do treat, currently, to be generally valid, but, not in any absolutistical sense, i.e., that there will be some anomalous situations that will not fully expressed harmoniously, without necessary forms of qualification, this collection of ideas here conceived of as being, otherwise, somewhat relatively axiomatic in their philosophical complexion?
). (86)


At the start of this essay I supplied a provisional definition of the educational process that stated ‘education is a necessity’!
 That definition also added that education ‘should be afforded to all citizens… so as to maximize the collective and individual expansion of the freedoms of those same citizens.’ To this end, I also argued that all six stages of education should be ‘free’ in both sense of ‘being able to be accessed by all citizens (without unnecessary obstacles) ‘and ‘as having as little financial impact as possible upon the income of such individuals’. (87)

Let me re-articulate in bold and number these philosophical points that deserve to be seriously debated. (88)
i.
That education should be recognized as a social necessity (lest, in its diminishment, our civil relations be rendered in a much less civil fashion?)! (89)
ii.
That all (six) stages of education, from pre-schooling to post-tertiary studies, should be ‘free’ (in both senses of that expression)! (90)
iii.
That the promotion of the quality of delivered education better facilitates a spectrum of freedoms through its advancement of those social skills that support richer levels of inter-co-operation (given that people are but nodes in the dissemination of political power, and, that political power is only disseminated through concerted efforts exercised through the requisite forms of social co-operation)! (91)
iv.
The broader and better delivery of education better facilitates a relative democratization of the life-world should it be either actually present or partially present!
 (92)
v.
A process of intentionally re(-)directed transformation (in education, e.g.) involves, as I would perceive it, a dialectically and harmonically organized process that would entail ‘rectification, deconstruction and re(-)normalization’!
 (93)

vi.
The delivery of any process of transformation (education, e.g.,) involves both taking what is metaphorically ‘to hand’ and operating upon the same ‘one sequence at a time’! (94)

vii.
The overall purpose/s of education has an intangible deontological edge and a tangible pragmatical face! (95)

viii. 
The intangible nature of education comprises a dialectic which, wittingly and/or unwittingly, both preserves cultural continuity and conserves cultural innovation! (96)
ix.
The tangible nature of education is more usually noted in pragmatical terms of reference through facilitating employment, the development of certain living skills, assisting in communication, and so on! (97)
x.
That the overall benefits of reasonably incurred costs exercised in the delivery of education will always outweigh those same cost incurred!
 (98)
xi.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as an important enterprise that deserves to be preferenced accordingly! (99)
xii.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as a joyful process of discovery!
 (100)

xiii.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as a cooperative process (that is both subjective and intersubjective in orientations)!
 (101)

xiv.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as that which necessitates the emendation of prejudice through the use of suspensions in processes of treatment! (102) 
xv.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as exercising suitable forms of critical treatment! (103)
xvi.
That in professionally overseeing the expedition of education its delivery should be thoroughly seen as engaging an ongoing, existential uptake of potentially radical retreatment! (104)
xvii.
That, in re(-)envisioning the delivery of education, theoretically, the dialectical co-defines the logical, and v.v., and, practically, that the radical co-defines the critical, and v.v., and, critically, that such processes of co-definition cannot be nor should be subverted either analytically or synthetically, then it follows that we must also invoke a ‘harmonic principle’ in order to relatively integrate discordant and anomalous features in the course of our narratives! (105)
xviii.
In order to understand the dialectical exploration of this topic of education and its delivery we need to realize that neither identities nor functions nor contexts nor truth determinations can be rendered in a manner redolent of either an absolutism or relativism; that not one perspective can ever be totally exhausted nor can any set of perspectives exhaust the lived-reality of that interpreted through such approaches!
 (106)
xix.
Using conventional forms to define the subject matter for dialectical treatment in which we then invoke various strategies through, e.g., reversal, over-extension, minimalization, de-preferentialization, cancelation, and so on! (107)

xx. 
Invoking a principle of harmonization in our dialectical explorations of this topic of education in which the consonance of hermeneutical pretreatment of prejudgments (prejudices) interacts with the relative dissonance of critical phenomenal-phenomenological oriented processes of treatment and their overall, existential harmonization in processes of retreatment in which we be ever continually returned, with various degrees of choice, to the concrete, historical specificity of lived experience! (108)

I would like to finish this essay will a small number of observations. (109)

On one hand we must be grateful for the educational systems we have, but, on the other hand, it would appear that such institutions take little account of the semblance of an ‘individual difference’ to be experienced in all relationships in and through their different participating parties (recognizing also that subtle shifts in relational self-identity also occur in our various relations with different institutions and parties). To get around this ‘one size should fit all’ mentality it could be recommended that the delivery of education be conducted in a balanced variety of modes rather than just simple lessons or lectures, etc. (reflecting the different spectra of talents and skills along with differences in time taken for their apparent uptake). A plethora of tools could be adopted and adapted in this regard from, e.g., letting students learn at their own pace through the use of computer programs; individual mentoring by both staff and students; exams where all people must succeed (within reason); operating cooperative units or pairs or small groups; getting students to write their own exams for each other; doing exams vicariously between teachers with pupils assisting them in this form of a challenge between their teachers; the general non-publication of exam results; replacing formal exams with the successful completion of assignments and modules, and so on and so forth. (110)

Syllabuses should also be generally dispensed with along with their co-associated use of examinations. They could be replaced with, e.g., guide-lines (but constrained by various mechanisms to avoid their over proliferation). The purpose of such a format being to give topical direction, but, at the same time, allow the teachers concerned to innovate how they, both themselves and their charges, get to arrive at the meeting those provisional goals or semi-targets.
 Their raison d’être being to proffer channels for innovative forms of discovery and more memorable ways, in the process, of imparting such instruction. In the same vein, the academic bias in education should be better balanced by a broader range of topics especially those that help people navigate and negotiate the increasingly arbitrated intricacies of modern life and prepare people to value the freedoms entailed in having a democratic life-world and in further promoting those aspirations that would politically seek to further democratize that same life-world, etc. (111)

In moving from the ‘realism’ of the current modes of educational delivery to the ‘idealism’ of the aspirations entailed in more dialectical approaches we have to politically enlist practical forms of political ‘pragmatism’ in order to politically achieve such goals.
 Preferably engaging an incremental process conducted, step by step, in a careful evolution of change rather than entertaining the inevitable disruptions of a more revolutionary mode of enaction.
 (112)

In such a scheme we must also note the need to resolve a classic conundrum in which we have to ‘mix and match’ pieces of information in order to efficiently arrive at educational outcomes that better match the inculcation of individuals skills with vocational positions, match personal ambitions with social aspirations, and so on.
 However, such reforms in these areas will also need to enlist a parallel reformation of the overall political-economy. Money, unfortunately, can be an important tool for communicating such needs and demands, but also signaling misplaced ideas of status, and so on, whilst, at the same time, albeit over time, finding eventual resolutions for such problems that stand in need of this ubiquitous problem requiring such ‘mixing-and-matching’.
 (113)

As already noted, such complexities of life and the evolution of change are a bit like a journey that cannot but be started underfoot, where we are already waiting to move on so to speak. In essence, such potential perplexities have already been somewhat simplified for us by being that which is to be found to hand, and, then require, more than likely, only a finite number of sequences, as dictated by the invocation of that genre, in order to affect, hopefully, the desired result – be it the learning of new skill or the application of a skill either just learnt or gained sometime before..!! (114)
      
          Noël Tointon, Penrith, 6.11.21.
5. A Prospective Postscript


Currently, I am working on an essay dealing with the ‘secular’, as a ‘secular economy’, and to be distinctively contrasted with and differentiated from the ‘disciplinary’, as a ‘disciplinary economy’ and its plethora of disciplinary technologies.
 In separating the secular from the machination of a complex, perplexing confusion of disciplines is a bit like returning the countryside to its original state of wildness and wilderness. It may or may not be an exercise worth conducting, when evaluated on an individual basis, but, this activity and act that oversee the complete return to an original state of affairs is very much an illusion and, as an investment, whose ensuing benefit is definitely not worth undertaking if over-pursued to that level of intent. However, rather than being a blank cypher, and a feeble limit on the hegemony and colonization of these contracted and contractual disciplines, the semblance of the ‘secular’ is very much the sheer focus, and locus, for how we representatively experience this world at large. This is the experiential site where we confront the full, immediate existential specificity of this concrete world of the historical… and nowhere else! It is in this very ‘space’, both with(-)others and before(-)others, that we progressively come to experience any sense of freedom that could be found there in our mutual under-standing through(-)others. In our imaginative abilities to share this world with others, through processes of representative simulation, we learn to enter into processes of negotiated arbitration wherein ‘we work for others and others work for us’. Only through such forms of engagement, and their existential clarification and enrichment, do we then find a world progressively rendered habitable through our collective efforts. In this context, need I remind people then of the central role to be played by education in creating this dimension for the enjoyment of our freedoms, in both preserving the richness of our freedoms, and in conserving their mutual re(-)enrichment. That, seen in ‘the blinding clarity of this light’, we can then more clearly understand the primary role of education as that which can both facilitate and advance our experiences of freedom, in all their variety, for ‘us’, ‘ourselves’ to be re(-)considered, through such necessity, as that which is to be both individually and collectively arrived at… in the existential secularity of this world forged through-others, through the successive efforts of both others and ourselves..!!
 (115)

          
         N.T., Penrith, 20.12.21.
6. A Retrospective Postscript


These two postscripts here indirectly deal with two aspects of the educative process that have been somewhat overlooked in this paper or essay, namely, a situational re-working and an approach to the nature of learning in the educative economy itself. (116)

In examining ‘the secular nature of the ordinary person’ and their ability to focus not only on the concrete, historical specificity of lived-experience but also its existentially oriented transformation we will find that the ordinary person is given an extraordinary sense of personhood, and much else as they progress along this educative pathway. (117)
If we were, instead, to focus more on the epistemological nature of learning itself then we would see that this paper merely skirts around the science of this territory without systematically taking into account something of what would needed to be entailed in a deeper form of disquisition. Some inklings of what might said could be inferred from a cursory inspection. E.g., that learning needs to be well motivated, needs to be something to be enjoyed, and, where the pieces need to be put together more by the person themselves than by the instructor attempting to create or recreate such schematizations of the world. In this regard, we need to fall back upon semantic maps already inculcated, thereupon creating new higher order forms of mapping, and so on. In our semantic maps we can note their hierarchical enstructuralization. Then, in a similar vein, we should also note that in focusing on such maps we need to recount an apposite form of narrative that can more succinctly relate their relevant elements in question. In the process, advertently or inadvertently, resolving some narrational problematic that needs to be present in order to further drive this process of learning whose resolution is needed to reinforce such interconnections, and so on. A process further assisted by other tools and techniques like, e.g., by closely observing what forms of conditioning are required to more firmly establish the successfulness of such educative acts; building on what is already known; invoking when and where applicable a multi-sensory approach to sequences of memorization, carving out and integrating such fields of expertise with their own disciplinary forms of mapping that clearly and more simply articulate, and generate, the complex relationships to be encountered, recognized and engaged in the generality, particularity and specificity of that field in question. Rhetorically questioning the hermeneutic parameters apparently being invoked in such generality through a noting of genres of behaviour, con-texts, types of narration, and similar. In regard to considerations of particularity, we would invoke the propriety of phenomenological methods that focus on the distinctive, essential-like characteristics involved and their close associations to those semantic forms of mapping that appear to be co-invoked in such processes of education. As for the specificity of the subject matter in question, we would need to detail the form of an existential approach able to more finely delineate the ensuing form/s of its subsequent simulation/s. Moreover, noting how such forms of treatments would also need to co-opt an approach already sketched out under the rubric of a transformational process of ‘retreatment’. (118)
As noted, these two important areas have not been directly approached in the course of this essay. (119)
Such approaches better linking the educative acts in organizing the education of the ‘ordinary person’ whose existential enculturation can render such a subject, therein and thereafter, as ‘extraordinary’! (120) 







      N.T., Wentworth Falls, 26.12.21.
*	For latest version of this text: � HYPERLINK "http://www.homestead.com/noelshomepage/noels homepage5.html" �www.homestead.com/noelshomepage/noels homepage5.html�


� 	In the Pre-Introduction (0), I give an overview of the motivation behind this essay, and, in the Introduction, I sketch out a meta-mapping of the form of the ensuing essay (although inevitably misrepresenting to some degree such prospective ambitions).


� 	The nomenclature of ‘(-)’ indicates that I am taking a complex, trimodal economic approach to processes of re(-)iteration through a mix of invoking phenomenologically oriented iteration through re-de-mis-iteration; confirming hermeneutic confidence through a reiteration of meta-textual genre uptake; and, relatively chaotic, existentially oriented re-directed re-iteration.


� 	In other words, being radical without being revolutionary! Over the course of these pages I will be charting a range of possibilities for others to either take up and modify, and, therein and thereafter, statistically determine the evidential success or failure of such proposals. Here I am merely charting a pathway through this thicket of possibilities. Or, more correctly mapping a field of possibilities which could never be a map of the current landscape other than the fact that we have to work with what is already to hand. That in every country and state these points of commencement will be different, and, that different endpoints will also be desired and arrived at by different means.


� 	In effect, provisionally defining an ‘educative difference’ in an ‘educative economy’ as ‘a necessity for instituting processes of consequential re(-)direction instrumental, in part, for expanding our personal freedoms in both our individual and collective passages through this world at large’. ‘The learnt ability to suitably delineate and utilize such genres for enjoying those ensuing freedom’, consequently defining an ‘educative meta-difference’. An ‘educative non-difference’ being ‘the positive and negative enculturation of those apparent cultural and civilizing impacts upon the coursing of the ‘secular dimension’ as it informs this ‘secular economy’.’ Although defining the institutional enactments of the educative economy as one more discipline, still, as intimated in my prospective prescript, education is primarily centered in the secular world (where the operations of all disciplines must overlap). Centered in my sense of the ‘secular’, the ‘ordinary person’ is specifically enmeshed in the exigencies of the secular world but with a range of existential choices that can also render them as an ‘extraordinary person’. Refer to my essay titled: Navigating an Existential Secularism and Environmentalism (Pursuit, III.12A).


� 	Perceiving such processes of arbitration as somewhat along the lines of ‘communicative actions’ as proposed by Habermas (although more as conventions that, to a considerable extent, are already work out and understood given the narratives and semantic maps that underly the evolution of such conventional genres of behaviour. That granted, it behooves philosophers et al to identify such conventions, when and where necessary, and innovatively tweak them in such a manner in order to better expedite the overall intentions behind conventions).


� 	In effect, defining atemporally oriented ‘preference’ as a mix of either past ‘prioritization’, present ‘privileging’, and, future ‘promotion’.


� 	As noted in the essay Pursuit, III.1I. This semblance of an existential choice symbolically expressing the extent a certain community wished to run its own affairs, etc., and not have that responsibility merely managed for them to the excessive profit of the latter. Such a ‘choice’, in a sense, symbolically represents the collective choices made by that community, etc., to either maintain such a relatively autonomous sense of self-choice and/or either relinquish and/or not aspire after the obtainment of such a relative enhanced degree of (existential) freedom.


� 	Such relative surpluses include residual economic profits, accumulated capital and infrastructure, borrowings exercised on the metaphorical ‘back’ of that community that support the progressive economic enrichment of that community and not merely the non-mutual enrichment of a certain set of elites at the general expense of the former, etc. 


� 	Or, put more bluntly. As individuals we are entirely powerless and it is only through forms of collective organization that we are empowered (and, in our resident life-world, therein progressively enfranchised as well in a proportional alignment with such currently realized forms and degrees of empowerment).


� 	Of course, this does not preclude the exercise of personal decisions to either advance or retreat in attempting to realize certain personal ambitions and social aspirations. There is a place for personal efforts, acts of either conformity or innovation, etc., but, this is conditional upon the pre-existence of the former, namely, the requisite the political organization already in place able to expedite such intentions (as understood in the most general sense as ‘any form of social organization relevant to the expedition of those intentions in question’).


� 	On both economic and harmonic grounds. I.e., through the appropriate hermeneutical background of rectification (in our approving the productive nature of the genres being uptaken and utilize [along with its consonant sense of representation]), the propriety of phenomenologically oriented process of deconstruction (through the ensuing error correction involved in processes of re-de-mis-direction of our ongoing re(-)interpretation of presentation [which presents with a relatively dissonant sense]), and the apposite nature of existentially oriented process of positively enhanced re-direction [that relatively privilege harmonic processes of re(-)enriched re-presentation]). This paragraph, effectively, merely telegraphing relevant work done elsewhere without going into an elaboration of such detail in this instance.


� 	In effect, mirroring (the archetypal economy and its dialectical moments of) pre-critical hermeneutically oriented pre-treatment, critical phenomenal-phenomenologically oriented treatment, and potentially radical existentially oriented retreatment/posttreatment. Linking my ideas on transformational retreatment.


� 	I.e., at another university that recognizes the progress already made by the student at a previous university or previous series of universities.


� 	In Australia, some of the best schools are state schools. Although I would prefer a well-run state system I am not against privately funded forms of education (especially if those private institutions also make bursaries, or similar, available for those who otherwise would not be able to avail themselves of such opportunities). I would also be a strong supporter of well-funded state education whilst also recognizing that such institutions, either public or private, should cater for a wide range of students and not be primarily geared just towards academic achievement alone. That that ‘wide range’ could also recognize religious differences, academic and non-academic vocations, people with special needs, and, that some degree of specialization might be advisable whist not also creating schools that are too narrow in their educative objectives. E.g., a music schools should not just teach music (which makes this point by observing that that is already understood to be the case).


� 	Unfortunately, we seem to be selecting politicians that do not lead but rather are more lead, say, by polls, selective research, and special interests groups (sometimes, perhaps, all too often, by small, highly vocal groups over-promoting certain social issues in a manner that could border on forms of extremism?). It would appear that the political environment, perhaps fueled by donations, is becoming more polarized, and, consequently, politicians are becoming more reactive rather than proactive. Ideally, politicians should be out in the public arena actively selling new ideas, advancing policy proposals that are well-evidentially supported through proper research, data, political acceptance in other countries, etc., rather than quibbling over red-flag issues, seeming inconsequential matters, and so on. In essence, insisting that our politicians better represent us by ‘getting back to governing’ rather than merely talking about governance and sidelining themselves in raising endless donations, etc!


� 	School fees, cost of books, school uniforms, costly school trips, etc., can all become an accumulative cost and barrier in both access to education and in exercising that access. Such issues should be discreetly addressed by those institutions (through, e.g., having access to additional funds for such necessary features in setting the course of that process of education?).


� 	With the implication that a purely private based education system will inevitably undermine the ‘reasonable costs to be incurred’ aspect of this principle with the further principle that education should be primarily state, non-privately oriented. Certainly, one that through necessity needs to carefully monitors ‘all costs of delivery to be incurred’, etc. This approach need not rule out hybrid models however.


� 	Refer to Pursuit, III.2V, and, Reimagining the Impossible Pursuit, III.2I-2TA, etc.


� 	I.e., ‘insights’ that, respectively, are retrospectively, prospectively and current in their temporal orientations.


� 	This idea of the ‘dialectical’ is being explored as a basis for exploring the ‘process of relatively radical innovation’, etc. On the topic of innovation refer to my paper titled: A Philosophy of Innovation… (24.4.18)


� 	A technical point discussed elsewhere. Namely, as the so-called ‘local’ ‘third dialectical moment’ versus its more ‘global’ economic impact in an apparent, overt conversion of the relatively non-existential into the relatively existential in terms of the ensuing overall relational complexion in question. In effect, the difference between the moment of harmonization (in the linear progression of consonance, dissonance and resolution) versus the overall process of chaotic re-direction (when, in this instance, in a nonlinear fashion, a relatively existential state of affairs suddenly takes on a relatively existential complexion on a more global scale). By ‘chaotic’ is mean the ‘incrementally arrived at, non-incremental change of state through either chaotic bifurcation or chaotic emergence (of a new holistic totality)’. 


� 	A ‘con-text’ being ‘a general or particular type of situational context in which we expect a certain set of co-associated genres of behaviour as being present and available for their adoption and adaptation in that type of situation as already indicated’. E.g., I might wish ‘to go shopping’ and could do that, e.g., by ‘walking’ or ‘taking the train’, but, do not expect to travel there by ‘using a helicopter’ or ‘jet plane’ (unless, of course one were very wealthy and ‘shopping’ was code for ‘travelling over a much greater distance, etc.’). 


� 	Perfect resolution being the perfect termination of that same relationship. Hence perfected resolution is metaphorical ‘death’, and ongoing resolution is metaphorical ‘life’ (through the re(-)continuation of that set of relational interactions)


� 	Where such demonstrations can act as a general template for similar approaches in dealing with other topics.


� 	Hoping that unintended consequences and adverse left-field phenomena do not undermine such aspirations.


� 	My arguments here are based on an acceptance of the perceived validity of the evidence that suitable pre-school educational programs proffer a wide range of recognizable benefits for both those individuals involved and their societies as a whole. That such ‘benefits’ include a comparative reduction in forms of social inequity across the lives of those individuals given suitable forms of pre-schooling along with an assortment of positive indicators reflecting cognitive, educational, emotional, personal, social, financial, civil factors, etc. The reader might like to refer to the online article reviewing the Australian scene: Early childhood education and care: An evidence based review of indicators to assess quality, quantity and participation; Carley Molloy et al., (June 2019); link: � HYPERLINK "https://www.rch.org.au/home/" �https://www.rch.org.au/home/�  For the situation in the United Kingdom the reader might like to review the following: Structural Factors and Policy Changes as Related to the Quality of Early Childhood Education and Care for 3-4 Year Olds in the UK; Edward Melhuish and Julian Gardiner; 07 May 2019; links: � HYPERLINK "https://dot.org/10.3389/feduc.2019.00035" �https://dot.org/10.3389/feduc.2019.00035� and � HYPERLINK "https://www.frontiersin.org/articles/10.3389/feduc/2019.00035/full" �https://www.frontiersin.org/articles/10.3389/feduc/2019.00035/full� Both these articles stress the beneficial consequences of high quality pre-school education and succinctly represent a plethora of article reaching similar conclusions.


� 	It pays not to make too hard a distinction here since we should also recognize and suitably address, if we can, the dialectical fact that no side in any argument has sole possession of the facts, values, absolutistically valid judgments, exclusively relevant forms of narrational redress, etc. However, what is also needed (besides this dialectically necessary degree of philosophical humility) is an ability to run ‘proportional arguments’ that effectively weight the consequential merits of such narrated claims and counterclaims, and so on. Just as in vaccination hesitancy we must counter, through probabilistically based arguments that notes a marked statistical imbalance between the possible occurrence of a ‘fatal adverse vaccination’ versus a ‘fatal incidence of an infection with a coronal variant of Covid-19’ along with a number of other arguments that would be inclined to give a qualified, relative precedence to the health of the community over the health or ill-health of any one individual in that community. But I cite this example as an exemplar of the type of complex set of arguments being run here in parallel that need to be entertained in order to defuse a number of other controversies that, ideally, just should not exist in the public arena; such problematic ideas being aided and abetted, as it currently stands, by social media and its relatively unrestrained plethora of competing and conflicting agenda, polarizing opinions, and so on, along with the counter-cultural hegemony of essentially insisting on the equality of all arguments or merely insisting on the ideological superiority of one’s own selection of preferences (given that such entrenched prejudicial thinking, more often than not, reflects the entrenched attitudes of a social group you either belong to and/or overly admire).


� 	By ‘relatively non-professional’ is meant its envisaged comparison to the ‘professional standards that would be needed to operate the delivery of a high-quality form of pre-school education’, e.g. Such an essential profession, in the Australian context, is also currently afforded both a diminished status and a continuing suppression of equitable wages (given that most of the employees in this type of field are women who have been traditionally underpaid).


� 	Noting these distinctions between positive forms of incremental, non-chaotic orchestration and non-incremental, chaotic enhancement versus negative forms of de-orchestration and de-enhancement (with the latter as a process of relative de-existentialization). That unintended consequences should also be noted.


� 	Ideally, schools should conduct suitable courses in hermeneutics in order to assist in this need for a closer interpretation of what we are being exposed to through various forms of media, etc. I would also like to see practical courses in phenomenological and existential forms of research… all of which, and more, could be conducted under the rubric of ‘philosophy’ if it were to be suitably delivered, i.e., both critically and radically!


� 	I have explored such issues in my collection of essays titled Transformation through Re-Self-Organization? E.g., Parts LXII & LXV, etc. I have also approach this type of institutionalization of the workplace through the proliferation of forms of ‘meta-work’ that in practical terms, more often than not, hinder and prevent the worker from doing required forms of non-meta-work or what might be considered ‘real work’ (at least in the sense of having the worker more directly interfacing themselves with their respective public, i.e., either their customers, clients, patients, charges, etc.). Of course, not all forms of meta-work are non-conducive to the expedition of a certain form of employment. E.g., in the catering profession certain cooks or catering staff may be required to regularly record the length of time eggs are to be boiled or poached in order to ensure that the disease of salmonella is neutralized in the cooking process (given, e.g., that I have read that one in four eggs in the UK are already contaminated by this type of bacteria). Now, such records do not cook the food in question, but, at least ensure that that type of food is safe to ingest. In this regard, I am not against necessary forms of meta-work per se only the unnecessary proliferation of such regulations, etc., that increasing occupy the time of both an employee and their employer.


� 	A qualifying argument could also be run to the effect that some form of constraint is necessary for innovation to innovate from (and, here, am reminded of the numerical constraints that J. S. Bach seems to have impose upon himself in the writing of his music. E.g., symbolically encoding the Holy Spirit by the ‘figure’ of 6 x 6 x 6 bars/or notes. A similar type of constraint being self-imposed by the liturgical composer Johannes Ockegham where Latin texts, e.g., are encoded in the music, etc.). 


� 	In this regard, e.g., I would place John Caputo, Jacque Derrida et al. As noted in Pursuit, III.2N.8


� 	The unconditional university, with the unconditional right to ask questions. Ibid., 130-131. Footnote 20. Jacques Derrida; Without Alibi; ed and trans by Peggy Kamuf (Stanford, Calif. Stanford University Press, 2002), p. 202: [it (this unconditional university) should exist, but “it does not, in fact, exist, as we know only too well.”]   


� 	A ‘chaotic condition’ being seen as ‘re(-)direction through either a process of bifurcation or emergent accommodation arrived at incrementally but expressed and experienced non-incrementally’.


� 	This is a very technical paragraph where I am trying to explain how our ‘transcendental’ intuition, i.e., how our ‘trans-conceptual/trans-cognitive/trans-intentional appreciation of intentional ideation can find reoccurring/recurring features indicative of some semblance of evidential support for the delivery of such judgments and their ongoing refinement (through economic processes of pretreatment, treatment and retreatment/posttreatment, etc.)’. Basically, I am trying to account for how we can simplify such apparent judgmental complexity through its phenomenological reception, etc., when and where it is apparently met economically, i.e., in a form that is mutually supportive, co-occurring, and iteratively self-reinforcing (through suitable modes of well-informed, re(-)self-organization, and so on). The implication being that it might be best skipped over (given that these ideas concerning the ongoing, harmonized, critical/radical appreciation of transformational retreatment will need to be taken up later and explored elsewhere).


� 	Economic correlativity is also present between the phenomenal-phenomenological (texts as narrational facts or elements), the hermeneutical (meta-texts as genres of behaviour, con-texts, narratives, etc.), and the existential (non-textual simulations, narrational critiques, etc.). A richness of explication that can be further reinforced through suitable forms of economic complexification (as described elsewhere).


� 	Refer back to paragraphs 69-70.


� 	‘Compacts’ are contrasted with ‘contracts’ where the latter are ‘agreements entered into between two or more parties with a prominent difference in power relations’. That, for a contract to function effectively, it must be enacted in a compactual space, i.e., with the intention of being honoured, etc. This topic is introduced and discussed in a series of essay in my set of essays under the rubric of Transformation (through Re-Self-Organization), Part XXI, XXII, and XVII (written between 1.3.11 and 21.4.11). Interestingly, I find the relationship between compacts and contracts even more fascinating.


� 	Alluding to realistic, pragmatic and idealistic aspects of the aspiration economy as explored elsewhere.


� 	I.e., hopefully, as relatively supplying reasonably solid foundations for the evolution of processes of re(-)positioning that can be tentatively erected upon the same.


� 	Paragraph 1.


� 	On the implicit understanding that those anti-democratic forces are either relatively minimized or neutralized.


� 	These three economic moments mirror, respectively, the three dialectical states of transformational retreatment, namely, pretreatment, treatment, and retreatment/posttreatment.


� 	This is the first of ‘seven principle’ (this first one being a relatively tacit principle whereas the next six have a relatively more explicit intentional sense). 


� 	With the implication of being memorable as a consequence of this approach. That these two aspects of ‘being positively emotive’ and in ‘effectively realizing it for yourself’ both contribute to a strengthened process of memorization, i.e. learning, i.e., education.


� 	So, ideally, the delivery of education would be better reinforced if that process were conducted through both modalities (utilizing a mix of passive, active and engaged patterns of interaction).


� 	Given that the lived-reality of lived-experience cannot be exhausted by any one perspective it would follow that there is dialectical room for counter-perspectives or contra-perspectives, antithetical-perspectives, non-perspectives, etc. In more practical terms, this may need us to then also run proportionally determined (meta-)arguments in order to establish the comparative value of such potential positions/counter-positions, etc. E.g., ‘vaccines’ (such as those used to counter Covid-19) could be partially defined as forms of medical intervention that can save lives, etc.’ But, given like all forms of medical intervention there can be side-effects, unanticipated unintended consequences, and so on, we might also define a ‘certain vaccine as inducing certain reactions that could also be lethal’. A decision to use that specific vaccine should then be run along probabilistic lines noting that all relevant inputs should be taken into a final ‘provisional’ account such as incidence of reactions and the percentage of the same that are lethal, the virulence of the disease, other vaccines on the market, other forms of treatment, etc. Finding room for counter-positioning therefore should also be taken into our dialectical appreciation of a certain set of phenomena!


� 	On the principle that there is more value to be gained along the way in the getting there rather than the mere getting there! For how else, e.g., could the game of soccer be enjoyed?


� 	I am alluding here to my analysis of the ‘aspirational economy’ where we start with realism of ‘where’ we are, the idealism of ‘why’ we wish to head where we wish to head towards, and, the pragmatic ‘how’ we get from such realism (of where we are) to such envisaged idealism (of the why we wish to aspire after such an intentional objective). However, more correctly the aspirational model of the path for the individual has to be incorporated within the ‘arbitrated economy’ as we trade the relinquishment of certain personal ambitions for certain social aspirations entertained by relevant communities, and v.v. Also recognizing that the realization of such aspirational goals necessitates the uptake of the appropriate genres and exercising, therein, the requisite sequences in accordance with those genre rules, etc. (given that non-virtual realization is a process that occurs over a period of time and not instantaneously in a virtual process of merely envisaged enaction).


� 	I.e., carefully observing this distinction between ‘being radical but not being revolutionary’!


� 	Apparently, some university like to statistically document the extent their graduated students find form of employment commensurate with their qualifications. However, I would like to argue that this passive approach needs to be actively extended to the extent that universities could and should practically guarantee employment by working more closely with the needs of businesses, etc., and v.v. That such pragmatic concerns, however, should still defer somewhat to more de-ontological preoccupations such as, e.g., preserving cultures and conserving their viability through innovation, promoting the extent of freedoms in society, promoting processes of democratization across the entirety of the political-economy, etc.


� 	Or, seen in another way: if universities are (also) ‘factories for vocational certification’ then they could or should also guarantee forms of commensurate employment for those they suitably certificate (through much closer forms of relational engagement with those related vocational employers and industries, etc.)!?


� 	Pursuit, III.12A: Navigating an Existential Secularism and Environmentalism.


� 	Nothing like a paradox to focus the mind. ‘Blinding clarity’… not enough light and we cannot see, too much light and we equally cannot see, implying, therefore, the need to ever walk a middle path in this regard. Or, that innovative insight is a process advanced ‘step by step’ and not otherwise! Moreover, viewing our freedom/s as being created, preserved, and conserved through the collective diligence of our own efforts, and, therefore, therein and thereafter, deserving eternal vigilance! That, to this end, education, in this broad vision of the world at large, has a primary role to play!





